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2.1A: Teachers have reasonable class sizes. 

 

The challenge to this item is in the size of the classes teachers must prep for and manage 
throughout the course of the school year. The higher the number of students in a period, the 
more time that is needed to prepare, develop, and maintain the daily routine. 
 
Time challenges may have nothing to do with class size, but everything to do with the 
number of preps teachers engage in. For example, in middle school, the social studies 
teacher teaches four sections of seventh grade social studies covering the topics of Africa, 
Asia, and Australia. Here the teacher must prep once for their entire day of teaching. The 7th 
grade language arts teacher, however, may find themselves teaching 2 regular language arts 
periods, a period designed for sheltered English second language learners, and a period of 
AIG language arts. Their schedule requires three different preparations and obviously a lot 
more preparation time. High school teachers are often teaching multiple preps. Elementary 
teachers must plan instruction for language arts, math, science, and social studies 
curriculum daily. 
 
Class size can be particularly challenging on new and lateral entry teachers who have not 
yet mastered lesson planning and standardized their daily routine. 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion.
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2.1A: Reflections 

 
  

 

ωWhat am I grading and why?

ωWhat  can be done during class to reduce my after class work load?

ωWhat maintenance activities do I have set up with my class to keep the room in 
functional order?

ωHow do I keep records and are they orderly? How can they be made more 
efficient?

ωAm I keeping lesson plans in a way that I can reference them in future years to 
lower the amount of prep time I need and improve the quality of my lessons?

Are the kinds of activities I plan for my students creating 
unnecessary amounts of work for me which limit my time 
for planning?

ωWhen considering those preparations, how related are the topics they are 
planning?

ωCan the courses be arranged to protect new teachers from multiple preps?

ωIs there a way to reschedule the classes to have less preps for more teachers?

ωWhat sorts of PLCs have you developed to link teachers in similar preparation 
constraints together to share practice?

ωIf multiple planning preparations cannot be avoided, how well are you 
protecting those teachers' planning times?

How many of your faculty are engaged in multiple planning 
preparations?

ωWhat sorts of professional relationships have I built with them that can promote 
sharing of resources, lesson plans, and teaching strategies?

ωAre there ways that teachersd who teach the same subjects can share planning?

Are there other teachers in the school teaching the same 
subject I am?
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2.1A: Reflections 

 
 

 

ωDo they know how to plan effectively?

ωDo they know the curriculum?

ωAre they unknowingly creating more work for themselves in their planning by 
the kinds of homework they will need to grade or assessments they are 
building?

ωIs the quality of planning across multiple preps the same?

ωWhat sorts of training and instructional leadership can you provide your staff to 
remedy any of these identified issues?

ωWho in the teacher faculty can you empower to provide expertise in lesson 
planning, lead PLCs, and engage in discussion about effective time 
management?

In your teacher observations, are teachers effectively 
utilizing the time they have to prepare for their classes? 
What about the new teachers?

ωWhat steps do I have in place with my students?

ωWhat steps do I have in place with my colleagues/team?

ωWhat steps do I have in place with the administration?

ωAm I consistent?

ωHow can my room be arranged to better suit larger class sizes?

ωAre there ways to staff instruction that could lower class size?

How do larger class sizes affect discipline?
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2.1B: Teachers have sufficient instructional time to meet 

the needs of all students. 

 

Determining how much time is sufficient to meet the needs of all students can be difficult to 
gauge. Class sizes, student prior knowledge, differences in student ability and learning 
styles, lesson planning, teacher content knowledge, curriculum pacing guides, and testing 
schedules are just some of the factors which affect the amount of time a teacher must spend 
to address the needs of all students.  
 
Part of the solution to ensuring teachers have sufficient instructional time is to work 
towards minimizing the amount of time teachers lose to unplanned meetings and 
obligations. If teachers have ample time to prepare for their instructional time, they have a 
better chance of meeting the needs of all their students. 
 
Another area to investigate is the efficiency of lesson planning and time management during 
class time. New teachers, for example, are often at risk of mismanaging the instructional 
time they have because they do not know how long designed activities are going to take 
children to finish. 
 
Reflect on the ability of teachers to differentiate their lesson plans to accommodate the 
different learning styles and needs of the children in their classes. Differentiation practices 
save instructional time by ensuring that the content is comprehended by diverse learners 
more quickly. 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion.
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2.1B: Reflections 

 
  

 
 

ω5ƻ ǘƘƻǎŜ ƳŜŜǘƛƴƎǎ ǊŜƭŀǘŜ ǘƻ ŜǾŜǊȅƻƴŜΩǎ ŦƛŜƭŘΚ

ωIf not, does everyone need to attend?

ωDo all of these meetings have to be mandatory?

How often are there mandatory staff development and 
faculty meetings and trainings? During the day when 
instruction could occur?

ωIf time is pressing, do I engage in the fierce conversation with an administrator 
or staff member to postpone a meeting for a better time?

ωDo I give constructive feedback to meeting leaders and staff about the efficiency 
of meetings and activities?

ωDo I have alternative ideas or strategies which may improve the protection of 
teacher planning time?

What sorts of feedback am I giving to the administration and 
support staff on impromptu meetings and how my 
protected time is being used?

ωWhat is the system for choosing who goes? Is there a system?

ωAre teachers being pulled for kids they teach or outside their roster?

ωHow much lead time is there between when EC knows there is a meeting 
necessary and when teachers are notified? Can this be improved? How?

ωIf a policy of notification and attendance is/can be put in place, what happens if 
the expectations of the process are not met?

ωHow prepared for the meeting are the EC teachers? Can information be filled 
out before the meeting to expedite time?

How often are teachers pulled for EC meetings/SAP/

manifestations?
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2.1B: Reflections 

 
 
 

ωAm I spread too thin to be effective in every area of my school day?

ωAm I managing my time in school and outside of school effectively?

How many activities am I engaged in? 

ωIs guidance part of the loop for EC? If so, how do they fit in?

ωIs there a system for who attends?

ωHow much lead time is there between when guidance knows there is a meeting 
and when teachers are notified? Can that be improved?

How often are teachers pulled for meetings with guidance or 
SAP?

ωHow are teachers chosen to do this coverage, and is it equitable?

ωSometimes teachers are sick the day before, but sometimes they give weeks of 
notice of their absence. Does this time up front give them any preference to 
acquiring a sub?

ωIs class collapsing more challenging to teachers and their time, or subbing?

ωHow do you collapse classes in trailers? Are certain facilities necessitating a sub? 
Is this taken into consideration?

What is the process for teacher coverage in the school? Are 
teachers being pulled off of their planning time to cover for 
other teachers because of a lack of substitutes available?
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2.1B: Reflections 

 
 
 
 

ωHow are lessons organized and are they structured to maximize instructional 
time?

ωWhat training could be done to help standardize lesson planning practice or 
improve current lesson planning skills?

ωWhat supports are in place for new teachers to learn effective lesson planning 
strategies?

How effective are the lesson plans of teachers in your 
school?

ωWhat training could be in place to share best practices and enhance teacher skill 
in this area?

ωCan the training be differentiated to better meet the different skill levels of 
teachers to maximize and protect their non-instructional work time?

How skilled are teachers at differentiating their instructional 
practices to meet the needs of all learners?
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2.1C: Teachers have time available to collaborate with 

their colleagues. 

 

Collaborative environments contribute greatly to the management of time in a school. That 
being said, developing collaborative PLCs can be very challenging. Faculty need time to 
develop trust and confidence among one another. This is especially important for faculty 
new to the school.  Groups need assigned leadership to encourage equity of voice and topic. 
Teacher groups need regular guidance and support from their administration to provide a 
clear vision of desired goals and objectives.   
 
The administration may be providing ample amounts of time towards PLCs, but the staff 
may not know how to properly utilize that time to engage in high quality, meaningful PLCs. 
Additionally, if relationships are broken between colleagues, PLCs are largely ineffective. 
Getting together as a group does not equate to productive PLC planning. The staff must be 
taught how to engage in effective PLC activity . The administration must help to facilitate 
and encourage the development of these groups. 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion.



11 
 

 

2.1C: Reflections 

 
  

 
 

ωDo I make time to meet with colleagues, or do I avoid it?

ωIf I avoid it, why and how can it be changed to make me more participatory?

Am I collaborating?

ωIs there a prescribed method to collaborative meetings?

ωAre my team/colleague meetings efficient?

ωWhat are typical meeting topics and are they the best use of that collaborative 
time?

ωWho am I meeting with and why?

ωWho do I want to meet with and what am I doing to make that occur?

ωIf collaboration is not working well, what can I do to improve it?

ωIs the work load balanced, or am I doing too much? too little?

ωIs there equity of voice in the group? Is there equity in the topics being 
discussed?

Do I really understand how to collaborate?

ωIf so, are you sure everyone in your staff is following that protocol? How do you 
know?

ωIf not, can you work with your staff to develop methods to establish PLC goals 
and objectives? What would the training look like?

Has your school/district standardized what is expected in a 
PLC in terms of process, goals, and expectations?

ωHow can my administrator be included in the collaborative process 
consistently?

ωIs there a way to keep my administrator informed if he/she cannot be present 
for a meeting?

Is my immediate administrator included in the collaboration?
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2.1C: Reflections 

 
  

 
 
  

ωAre my mentor, subject coach, lead teacher, resource teacher, EC teacher, 
Elective teachers included in collaborative meetings? 

ωAre all parties attending?

ωDo all parties have equal voice in the process?

Are supporting faculty involved in the collaborative process?

ωWhat sorts of groups are being created?

ωWhat is discussed? How? Why?

ωIs there an established agenda and sequence of events? 

ωHas someone been empowered to lead the PLC? 

ωIs the work load balanced among the participants? Is there equity among the 
group? 

ωIs there equity in topic discussion?

ωHow long does it take? Can any of it be done electronically?

How often are teachers meeting in a collaborative setting?

ωWhat could be working against the PLC? 

ωWhat can encourage PLC growth and participation?

ωDoes the administration acknowledge effective practice? 

Are teammates and colleagues working well together or is 
there dissension in the group? 

ωHow often?

ωWhat does it include?

ωHow could they be more involved?

Is the administration involved in the collaborative process?
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2.1D: The non-instructional time provided for teachers in 

my school is sufficient. 

 

When every meeting has been attended; every parent has been called, students have been 
tended to; EC services have been met; and grade and subject level meetings have been had; 
how much time each week do teachers have to address their own work? Is there time each 
day protected to assure every teacher has an opportunity to get to address their own work? 
 
What is an appropriate amount of non-instructional time for teachers? Is that amount 
different between administrator and teacher perception? Would a discussion to define what 
is an appropriate amount of non-instructional time between teachers and administrators 
help to set expectations and goals? 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion.



14 
 

2.1D: Reflections 

 
  

 
 

ωWhat time is available currently?

ωHow am I using the time made available to me?

ωWhat activities am I engaged in during planning time which detract from that 
time's original intent?

ωIf I was given more time, how would I use it?

Is it an issue about the quantity of time or the quality of 
time?  While time may be available, if it is not used 
efficiently and effectively to improve instruction, educators 
may believe what is available is not enough.

ωIs it protected at all? If it is protected, are the staff aware of it when it happens?

ωWhat things are interfering the protected time and how do teachers 
perceive/value that which is taking them away from their work?

ωIs there a way to guarantee a portion of time every other day, or every day to 
the teachers? Is there a way to increase the amount of time protected from the 
previous year?

ωCan you think of ways to rotate the unforeseen responsibilities to equally 
distribute the burden across the entire faculty?

How often is that protected time violated?

ωWhat does the follow-through look like? 

ωHow will it be implemented?

LŦ ƛǘ ƘŀǎƴΩǘ ōŜŜƴ ǎǘŀǘŜŘΣ Řƻ ȅƻǳ ǘƘƛƴƪ ŀƴƴƻǳƴŎƛƴƎ ǎǇŜŎƛŦƛŎ 
protected times during the week for each teacher would be 
helpful in demonstrating your interest in supporting the 
faculty? 
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2.1D: Reflections 

 
  

 
  

ωDo we waste time revisiting topics from previous meetings because we did not 
adequately record them?

ωDo we honor a leadership role in collaborative meetings to make them more 
efficient?

In my collaborative settings, is our use of time effective?

ωAm I in communication with the administration about my time needs, violations 
of my needed time, and acknowledgment of the administration to protect my 
time?

Am I aware of the decision processes behind choices the 
administration makes that affect my time?

What activities and teacher obligations are occurring before 
and after school which affect time?
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2.1E: Efforts are made to minimize the amount of routine 

administrative paperwork teachers are required to do. 

 

Routine administrative paperwork can sometimes contribute to reduced planning time and 
stress on the faculty. Consider how much of the paperwork is under direct control of the 
school. Items like Individual Growth Plans, Newsletters, Progress Reports, work samples for 
alternative assessment packets, and the frequency of these activities should be examined. 
What sorts of time commitments are needed for filling out paperwork for benchmarks and 
end of grade tests? How much notice is given for paperwork before it is due? 
 
Another challenge to paperwork may be linked to the newness of staff. Are new staff 
members aware of the materials and deadlines on paperwork? Have they been properly 
trained on how to complete the materials? Are there resources in place to assist staff in the 
completion of materials? As materials become due, is time blocked out and protected to 
allow staff to complete the materials? 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion.
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2.1E: Reflections 

 
  

 
 
  

ωWhen paperwork deadlines are approaching, is teacher planning time protected 
to allow them time to complete the task?

Is adequate notice given to staff to complete paperwork 
before it is due?

Am I managing my time effectively to meet paperwork 
deadlines when given ample time to complete them?

ωAre new staff trained in paperwork procedures?

ωIf not, can we initiate procedures to ensure new staff are trained?

Are work samples provided for new staff to model their 
products after?

Do I know who to speak to or where to seek assistance on 
paperwork requirements I am unfamiliar with?

ωIs there a vehicle in place to do this safely?

If adequate time is not given to complete paperwork 
requirements, do I communicate this with the 
administration?
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2.2 In an average week of 
teaching, how much non-

instructional time do you have 
available(not including time spent 

outside of the normal school 
day)?

2.2A Of these hours, how many 
are available for individual 

planning?

2.2B Of these hours, how many 
are available for structured 

collaborative planning?

2.2C Of these hours, how many 
are typically spent on supervisory 

duties?

2.3 In an average week of 
teaching, how many hours do you 
spend on school-related activities 
outside the regular school work 

day (before or after school, and/or 
on the weekend)?

2.3A Of these hours, how many 
are typically spent on school 
activities involving student 

interaction (such as coaching, field 
trips, tutoring, transporting 

students, club sponsorship, etc.)?

2.3B Of these hours, how many 
are typically spent on other 

school-related activities such as 
preparation,grading, parent 

conferences, attending meetings?

Supporting Time Factor Survey Items 

How do these 

seven supporting 

survey items affect 

your discussion of 

time? 
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7ÈÅÎ ÅØÁÍÉÎÉÎÇ ÓÐÅÃÉÆÉÃ ÁÒÅÁÓ ÏÆ Á ÓÃÈÏÏÌȭÓ ÆÁÃÉÌÉÔÉÅÓ ÁÎÄ ÒÅÓÏÕÒÃÅÓȟ ÃÈÁÌÌÅÎÇÅÓ ÍÁÙ ÎÏÔ ÂÅ 
in the lack of resources present. They may, instead, lie in the allocation of resources, 
management and maintenance of existing resources, or perhaps the accessibility to 
resources. As you reflect on the specific conditions within your school, consider the policies 
and procedures in place to allocate and maintain your resources. Does the faculty know how 
to access the materials? Have teachers been trained on the materials and resources? If 
training has been provided, has there been follow up from the administration on effectively 
utilizing the resources available? Is there an equitable process for gaining access to facilities 
and resources? 
 
Perhaps a discussion of the distribution of resources and funds from the district level down 
to the individual schools could help teachers to frame the quantity and quality of the 
materials they have access to in the school. Knowing who makes choices and how those 
decisions are made could improve teacher perception of these areas of the survey. Are there 
ways teachers can be included in the process? 
 

 

 

 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion. 

Facilities and Resources Discussion Guide 

For 3.1A-J 
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3.1A-J: Reflections 

 
 

  

ωIs that definition different between the administration and teachers?

ωHow do the resources at your school compare to similar schools across the district?

In your discussion of specific facilities and resource issues, how do 
ȅƻǳ ŀƴŘ ȅƻǳǊ ǎǘŀŦŦ ŘŜŦƛƴŜ ǘƘŜ ǘŜǊƳ ǎǳŦŦƛŎƛŜƴǘ ƛƴ ǘƘƛǎ ƛǘŜƳΩǎ 
question?

ωAre there steps within your control to improve the availability and accessibility of these 
materials?

ωAre all teachers adequately trained on the effective use, policies, and procedures of the 
available resources? What about new teachers?

What are the policies currently in place to utilize the materials 
available?

Is access to resources equitable across grade level, team, and 
subject?
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3.1A-J: Reflections 

 
 

 
  

ωHow are resources maintained throughout the course of the year?

ωIf something breaks down, what is the procedure in place to get it fixed?

ωIs there a way determine when resources are misused.

ω²Ƙŀǘ ƛǎ ǘƘŜ ǎǘŀŦŦΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ƳŀƛƴǘŀƛƴƛƴƎ ǘƘŜ ŜȄƛǎǘƛƴƎ ǊŜǎƻǳǊŎŜǎ ǘƘŜȅ ŎǳǊǊŜƴǘƭȅ 
have access to?

ωDo new teachers know the policies and procedures that are in place to use resources?

Is it a question of the resources functioning properly when 
teachers need them?

ωDo teachers have any say in the process?

ωHow are funds appropriated?

How are decisions made about purchasing new materials and 
resources?
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3.1K: Teachers and staff work in an environment that is 

clean and well maintained. 

 

When reflecting on this survey item, consider how the staff defines a school that is clean and 
well maintained. What are staff expectations of their classrooms? What are the expectations 
of the halls, restrooms, and public areas? What are the expectations of the school grounds? 
7ÈÁÔ ÉÓ ÔÈÅ ÆÁÃÕÌÔÙȭÓ ÐÏÓÉÔÉÏÎ ÏÎ ÔÈÅ ÒÏÌÅ ÔÈÁÔ ÓÔÕÄÅÎÔÓ ÐÌÁÙ ÉÎ ÔÈÅ ÍÁÉÎÔÅÎÁÎÃÅ ÏÆ ÔÈÅÉÒ 
school and community areas?  
 
Does the staff know who to contact if they have a particular need in this area? Is there a 
specific procedure to get maintenance issues addressed? If the issues are linked more to 
community space, are teachers working together throughout the day to consistently 
monitor the areas?  
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion.
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3.1K: Reflections 

 
  
 
 
  

ωWhat does it look like?

ωWhat do the classrooms look like?

ωWhat do the public areas look like?

ωWhat do the outdoor areas look like?

Define what you consider  a clean and well maintained to be.

ωhow often is professional cleaning and maintenance taking place in your 
classroom and what does it include?

ωhow often is professional cleaning and maintenance taking place in your public 
areas and what does it include?

ωhow often is professional cleaning and maintenance taking place in your  
outdoor areas and what does it include?

ωDo trailers and supporting facilities get the same quality of attention as the 
main building?

What cleaning and maintenance are currently in place?

ωDoes the staff know who to speak to in the administration to address specific 
concerns?

ωHow fast  is the turnaround on specific concerns?

ωCan the system be more efficient?

If you have a specific need...

ωWhat policies do I have in place with my children to promote cleanliness?

ωDo I enforce school policies in public and community areas?

ωWhat sorts of relationships  do I have with the professional maintenance staff at 
our school?

ωDo I acknowledge their hard work? How?

What can I do to contribute to the cleanliness and 
maintenance of our school?
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3.1L: Teachers and staff work in an environment that is 

safe. 

 

Safety is essential. Teachers cannot function effectively in an environment that is unsafe. 
Students cannot learn in an environment that is unsafe. 
 
/ÆÔÅÎ ÔÉÍÅ Ó ÉÔ ÉÓÎȭÔ ÔÈÅ ÏÃÃÕÒÒÅÎÃÅ ÏÆ ÁÎ ÕÎÓÁÆÅ ÁÃÔ ÉÔÓÅÌÆȟ ÂÕÔ ÔÈÅ ÓÃÈÏÏÌȭÓ ÒÅÁÃÔÉÏÎ ÔÏ ÔÈÁÔ 
incident which creates sustained doubt in staff and students in the safety of their 
environment. How quickly staff react to incidents; consistency in punishment; follow 
through; and support of staff all contribute to perception of school safety. Administrative 
reaction to unsafe student behavior can contribute or detract from building teacher trust 
and positive school culture. 
 
When addressing the topic of school safety, in addition to issues of security, policy, and 
protocol, consider a discussion of emotional support for staff, follow up with teachers on 
action (or inaction) taken by administrators, and possible training for the staff in applicable 
areas. Keeping communication open on issues of safety can contribute to staff perception of 
their environment. 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion.
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3.1L: Reflections 

 
  
 
 

ωDoes the entire staff know the expectations and procedures?

ωWhat steps are in place to determine whether protocol is understood and 
followed by the staff?

ωWhat feedback is the adminustration giving to staff (both positive and negative) 
on the achievement of these expectations?

ωWhat support is in place for new teachers to learn these expectations?

What policies and protocol are in place for unsafe behavior at 
school?

ωwhat disciplinary steps are in place to deter unwanted behaviors  in the 
classroom and are they being used?

ωhave teachers contacted the parents? communicated concern with the 
administration? school security? support staff?

ωhave teachers from lower grade levels been included in the discussion of 
student behavior and management?

ωhave school counselors been notified?

Before an incident occurs...

ωIs the administration's response consistent with the policies and protocol that 
are in place?

ωDoes the administration follow up with teachers on the actions they took or did 
not take?

ωWhat sort of support is provided for teachers?

ωDoes the teacher have a way to communicate his/her concerns to the 
administration in a safe way?

After an incident occurs...
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4.1A: The community we serve is supportive of this school. 

 

Highly effective schools are well integrated into their local community. Schools provide 
quality education for the children of the neighborhood, and community outreach through its 
extracurricular activities. Community members and organizations can support the school 
through volunteer work, donations, proctoring, translating, chaperoning, etc. Together, the 
school and community work symbiotically to improve the learning opportunities and well-
being of all children. A healthy community relationship can benefit the working conditions 
of teachers. 
 
When reflecting on community support, there are different levels to consider. In addition to 
parents, local businesses can play an active part in school support. Universities and/or 
community colleges as well as professional organizations like rotary club, churches and 
other faith-based organizations, or the local chamber of commerce can help to support 
teachers and schools.  
 
How do these different levels of community support participate in the activities of your 
school? 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion.



27 
 

4.1A: Reflections 

 
  
 
 
  

ωWhat are some of the benefits and challenges to this level of community 
support?

What are the expectations for community support?

ωHow active is the PTA? What do they do to support teachers? How do teachers 
work with the PTA to shape their efforts?

ωWhat role do parents play in school support outside of their own child 
(children)?

In what ways are parents actively engaged in school support?

ωDoes business promote student engagment back into the community?

ωHow are businesses engaged in promoting school activities? 

In what ways are local businesses actively engaged in school 
support?

ωIs there research being conducted?

ωAre pre-service teachers conducting internships on-site?

ωAre afterschool activities enhanced by college students and faculty?

In what ways are higher education institutions actively 
engaged in school support?

ωHow are they enhancing cultural experiences for children?

ωAre they promoting civic responsibility?

How are professional organizations integrated into school 
activities?
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4.1B: Parents/Guardians are influential decision-makers 

in this school. 

 

Carefully planning opportunities for parents to have input in school activities and school 
improvement plans can promote parental involvement and improved integration of parents 
into the functions of the school. 
 
In what ways are parents engaged in decision-making at your school? Are those the most 
effective areas parents can be engaged in at the school? What opportunities are available at 
the school for parents to participate? Are parents aware of those opportunities? 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion. 
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4.1B: Reflections 

 
  
  

ωAre the opportunities available to non-English speaking parents?

ωAre those opportunities equitable?

ωWhat steps are in place to make parents aware of the opportunities  they have 
to be included in decision making at the school?

ωAre the times allotted for parents to participate varied enough to accomodate 
their variations in work schedules?

Are opportunities provided for parents to be included in 
school decision making?

ωHow often do parents meet with school members to discuss school 
improvement plans?

How are parents included in school improvement plans?

What decisions do parents have in the school through the 
Parent-Teacher Association?

ωWhat are some of the benefits to parent participation in these areas?

ωWhat are some of the challenges to parent participation in these areas?

What part do parents play in athletics and extracurricular 
activities at the school?
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4.1C: This school works directly with parents/guardians to 

improve the educational climate in studentsô homes. 

 

No matter the socio-ÅÃÏÎÏÍÉÃ ÂÁÃËÇÒÏÕÎÄȟ ÅÖÅÒÙ ÃÈÉÌÄȭÓ ÈÏÍÅ ÉÓ Á ÕÎÉÑÕÅ ÌÅÁÒÎÉÎÇ 
ÅÎÖÉÒÏÎÍÅÎÔ ÔÈÁÔ ÂÒÉÎÇÓ ÂÏÔÈ ÂÅÎÅÆÉÔÓ ÁÎÄ ÃÈÁÌÌÅÎÇÅÓ ÔÏ ÅÁÃÈ ÃÈÉÌÄȭÓ ÅÄÕÃÁÔÉÏÎȢ The school 
community can be a powerful advocate for improving the ÅÄÕÃÁÔÉÏÎÁÌ ÃÌÉÍÁÔÅ ÉÎ ÓÔÕÄÅÎÔÓȭ 
homes through important links to social services, faith-based organizations, professional 
organizations, local businesses and philanthropy. 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion. 
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4.1C: Reflections 

 

ωIn what ways can school support services and connections to community social 
services impact the environment at home?

ωWhat are the limitations  as to how the school can work to affect change in 
students' home educational climate?

ωAre there resources available to improve the home educational setting that are 
being underutilized?

What role can and should the school play in events outside 
of the school?

ωWhat role does guidance have in the home environment?

ωWhat role do school social workers have in the home environment?

ωWhat role do teachers have on students' educational climate at the home?

ωAre there other community or district resources available to improve students' 
home educational environment? 

What is currently in place at the school to impact students' 
home environments?
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 4.1D: This school maintains clear, two-way 

communication with parents/guardians and the 

community. 

Maintaining continuous lines of communication with parents and the community about 
school activities is an integral part of effective community engagement. Information needs 
to be consistent, easily accessible, and provided in a variety of formats to meet the different 
needs of parents. In addition to providing regular information to parents and the 
community, schools must also maintain a variety of opportunities and settings for parents 
to be able to communicate back to school staff. Clear steps and procedures in receiving 
communication from parents can help to make the process more efficient and protect the 
time of teachers and staff.  
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion. 
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4.1D: Reflections 

 
  
  

ωHow often is the information sent or updated?

ωDoes the school provide ample time between its communication and the time 
activities and deadlines are due? 

ωIs the information provided in a variety of media sources and languages?

ωIs the information being acquired by parents and the community? How do you 
know?

What steps are taken at your school to provide clear, 
consistent information regarding school activities?

ωAre standards/expectations made of teachers regarding parent communication?

ωHow are new teachers supported in learning effective parent communication 
skills?

ωIs the quality of communication across teachers the same? How do you know?

Teachers are responsible for communicating with parents 
about a variety of school issues. What steps are in place to 
help support teachers provide high quality, effective 
communication?

ωAre those systems effective?

ωAre those systems equitable?

ωWhat areas of these communication lines need improvement?

What systems are in place to provide parents and the 
community ways to communicate with the school?
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4.1E: The school does a good job of encouraging 

parent/guardian involvement.  

 
There are a number of ways a school can promote the involvement of parents and guardians 
ÉÎ ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÅÄÕÃÁÔÉÏÎȢ !ÃÔÉÖÅ ÍÁÉÎÔÅÎÁÎÃÅ ÏÆ Á ÓÃÈÏÏÌ ×ÅÂ ÓÉÔÅ ÃÁÎ ÐÒÏÖÉÄÅ ÅÌÅÃÔÒÏÎÉÃ 
access to school activities and events. Promotion and inclusion of PTSAs in school activities 
can encourage parent participation. Teachers can send regular progress reports and 
newsletters out to keep parents informed of classroom activities.  
 
A bigger question to consider when reflecting on this survey item centers on faculty 
expectations. What kind of involvement do teachers hope to receive out of parent/guardian 
involvement at the school? In what areas are parents currently involved at the school and 
can lessons be learned from these areas to promote and encourage participation in other 
areas? 
 
 
 
 

Table Group Activi ty  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion. 
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4.1E: Reflections 

 
  
 
 
 

ωAre expectations broad (that teaching is valued profession, that teachers have 
instructional expertise) about desired support? 

ωAre expectations specific (volunteer in classroom, attend parent/teacher 
conferences) about desired support?

ωWhat are some of the benefits and potential challenges to having ideal parental 
involvement?

What are teachers' expectations of parental involvement?

ωIn what capacity are parents currently involved at the school?

ωWhat are the current benefits and challenges to this level of involvement?

How do parents participate in school governance and 
decision making?

ωWhat has been done to catalyze their interest?

ωWhat actions do members of the staff take to make parents feel valued at the 
school?

Are opportunities available at the school to contribute?

ωWhat barriers are in place for them to contribute?

ωAre those barriers actionable?

Is the school open to parents and the community?
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4.1F: Teachers provide parents/guardians with useful 

information about student learning.  

 
Parent/teacher communication is essential for the success of all students. For parents to be 
ÅÆÆÅÃÔÉÖÅÌÙ ÉÎÖÏÌÖÅÄ ÉÎ ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÅÄÕÃÁÔÉÏÎȟ ÔÈÅÙ ÎÅÅÄ ÔÏ ÂÅ ÃÏÎÔÉÎÕÏÕÓÌÙ informed of 
student achievement, classroom activities, expectations, and any concerns a teacher has in 
ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÅÄÕÃÁÔÉÏÎÁÌ ÄÅÖÅÌÏÐÍÅÎÔȢ 4ÈÅ ÍÏÒÅ ÉÎÆÏÒÍÅÄ Á ÐÁÒÅÎÔ ÉÓ ÁÂÏÕÔ ÔÈÅ ÅÄÕÃÁÔÉÏÎÁÌ 
activities of their child, the better chance they have of playing an active role in supporting 
ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÅÄÕÃÁÔÉÏÎÁÌ ÄÅÖÅÌÏÐÍÅÎÔȢ !Ô ÔÈÅ ÓÁÍÅ ÔÉÍÅȟ ÉÔ ÉÓ ÉÍÐÏÒÔÁÎÔ ÔÏ ÒÅÍÁÉÎ ÓÅÎÓÉÔÉÖÅ 
to the fact that this process is also time consuming on teachers. 
 
As you reflect on this item, consider what standards and expectations are in place to assure 
parents are receiving adequate and timely information about their ÃÈÉÌÄȭÓ ÅÄÕÃÁÔÉÏÎÁÌ 
development. How are those expectations monitored? Are the results consistent across the 
entire faculty? 
 
 
 
 

Table Group Activity  
 

 Where possible, include an administrator in each group to have both perspectives 
represented. 

 Assign a recorder. 
 The following pages provide question prompts on the survey item discussed above. 

Read and discuss the prompts as a group. 
o Try and capture both administrator and teacher perspective on the prompts 

 Use the Item Analysis tools to record important points brought up in your 
discussion. 
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4.1F: Reflections 

 
  
 
 

ωHow do you know this information is getting out across all of the faculty 
consistently and timely?

ωWhat feedback are parents giving teachers and the administration about the 
information they are receiving?

How do you define what information is useful for parents 
about student learning?

ωWhat is the frequency of communication? Through what medium?

ωAre those systems effective? How do you know?

ωWhat effect are these systems having on teachers' available time?

ωHow are new teachers supported in learning this process?

ωHow is guidance included in this process?

What steps or systems do you have in place to support the 
promotion of this communication with teachers?


